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Abstract

Para educators are a natural source of support for the physical educator and can
provide strong, multidimensional support for students' success in the physical education
classroom settings, i.e. gymnasium, locker room, outdoor environment.Physical
education teachers should expect the Para educator to come to physical education class
with the student with a disability. IDEA 2004 states that Para educators should assist in
the provision of special education services to students with disabilities. Since physical
education is defined as part of special education in the IDEA 2004 law, the expectation
should be to have the Para educator in the physical education class when students with
disabilities are participating. The physical educator should work closely with the Para
educator to develop and implement the student's IEP goals and help students with
disabilities participate fully in the activities of the physical education lesson.
Keywords:Para educators, inclusion, students with disabilities, physical education,

phenomenology.

Introduction
In the physical education environment, training for paraeducators should be

provided by either the special education teacher who has training in physical education or
the general or adapted physical education teacher. On-the-job training could include
setting up a teaching situation with a student in which the paraprofessional can observe
and take notes. Teachers who “lead by example” pass on to paraeducators a wealth of
knowledge about the various instructional strategies that can be put into practice to
teach students. These individuals are ultimately responsible for helping the child to meet
the goals and objectives of his or her individualized education program (IEP), and they
have the knowledge of the physical education curriculum and standards, activity
modifications, and behavioral guidelines for the child. This is why special education
teachers (e.g. APE, special day class teacher) need to provide ongoing training and
support to paraeducators for daily interactions with students with disabilities in the
general physical education environment.

The purpose of this article is to provide specific ideas of how this can be
accomplished. Teachers who work with paraeducators should clearly state their
expectations and give appropriate direction and guidance . According to Mach (2000), it
would be beneficial to train support personnel in emergency procedures in addition to
their orientation session for the physical education program in which they will be
working. Failure to make expectations clear can lead to frustration for the teacher and
the paraprofessional. Until recently, there was no clarity on who would train
paraeducators for physical education and how they would be trained. Thanks to the
support of the Adapted Physical Activity Council (APAC) of the American Association of
Physical Activity and Recreation (AAPAR), there is now a training manual for
paraeducators who work with students in physical education . The following is a summary
of possible guidelines for a workshop or inservice for paraeducators. Workshops could be
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held before the school year, as a half-day training session, a monthly meeting, or weekly

15-minute reviews of guidelines
Physical education teachers should collaborate with the Para educator to ensure

that the following occurs:

> Kno»yledge/ understanding of physical education terminology and equipment. The
tgrmmology and equipment used in physical education classes are often very
dlfferent from what Para educators hear, know, and understand when working
wuth. students with disabilities in the regular classroom setting, i.e. dynamic vs
static balance, muscular strength, cardiovascular endurance. The physical
educgtor should train and work with paraeducators to ensure they have a
wor!«ng knowledge and understanding of physical education terms and
equipment.

<+ Open and two-way communication be
educator. The paraeducator should i

tween the paraeducator and the physical
nform the physical educator about any

"special considerations" regarding the student with disability. The paraeducator
works closely with the student for most, if not all, of the day and thus probably
has a better knowledge and understanding of the student and his abilities. Open
communication between the paraeducator and the physical educator will help to
ensure successful participation by the student with a disability in the various
physical activities.

< Appropriate dress for physical activity. The physical educator should expect the
paraeducator to be dressed appropriately for activity in the physical education
class. To help with this the physical educator may offer to keep a change of
clothes and/or shoes in the gymnasium office so the paraeducator can change
into active clothes when needed.

& Safety considerations are of foremost concern. The physical educator should work
with the paraeducator to identify those areas of safety concern so the
paraeducator can monitor and actively intervene when necessary. For example,

ying conditions, working on uneven surfaces, and

throwing activities, crowded pla
plications for safe participation

inappropriate use of equipment, could all have im
in the physical education class. Paraeducators should be trained to look for safety

considerations, actively intervene, and communicate with the physical educator

about them.
% Determining the paraeducator’s responsibilities and roles in the physical
environment and lesson activities are

education class. The physical education
quite different from the typical classroom, of which the paraeducator is most
familiar. These differences include a noisier teaching/ learning environment, a

larger teaching area, bigger equipment, more and frequent transitions, and more
movement. The physical educator should collaborate and communicate with the
paraeducator on his/her expectations when working with students with
disabilities in the gymnasium or other physical education environments. Physical
educators are encouraged to develop a list of specific roles and responsibilities for
the paraeducator sp everyone Knows exactly what is expected. The physical
educator might list the day's activities and general expectations of the

paraeducator to facilitate that activity such as: P
Warm-up activities - the paraeducator will stay beside the student with a disability to
ensure warm up activities are done correctly. The paraeducator will give assistance only

when necessary to successfully complete the activity.
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Training Guidelines

i). Physical Education: This part of the ini i

ge)finition of physical education, including the I\EZ:Q:E{ ::s(:)ucligti;?lfew sthe " Piiysie
Education (NASPE) standards. Common terminology should be OI'l pfgrt i o
teaching styles, Iessop plan format, and the teacher’s teaching philosgarl;I et
(ii). Roles: The various roles of the Paraeducator before during par?c] after physical
education shou.ld be presented. For example, students méy need’ help o emr? ytsrica
locker or changing clothes; during physical education, students rhay need ass?stange wiilr:
a specific skill or activity; and after class they may need assistance transitioning to their
next class. Such roles may vary as units change, as other paraeducators enter the
classroom, or as the student is being assessed.

(iii). Dlsapllltles: It is important for the paraeducator to learn about the cause and
charactern;tlcs of the disability, the student’s possible behaviors and functional abilities
the IEP objectives for physical education, and any activities to avoid. )
For example, some children with spinabifi da have severe latex allergies, and latex is in
many types of physical education equipment. It is imperative that both the physical
educator and the paraeducator know this.

. RS Learning about and understanding the medical
aspects of a disability is something both professionals can work on together to ensure
safety. The parents, school nurse, and other special education faculty (e.g. school

psychologists, special education teacher, speech-language pathologist) may also be
helpful in learning about specific needs of students.
(iv).Inclusion Strategies: Teachers use a variety of inclusion strategies that the
paraeducator needs to know. These include the use of peer tutors, activity modification,
and instructional strategies such as physical assistance, various teaching styles, and
feedback techniques. It is helpful for the paraeducator to know their role in each of these
strategies.
For example, what is the paraeducator’s role with the student when a teacher is using
task sheets? Should the paraeducator do the documentation, assist with the activity as
needed, or just supervise? The paraeducator needs clear instructions about what they
should do to assist appropriately in order to avoid over-assisting or taking over when a
student is capable of completing a task or learning a new skill. _
(v). Assessment: When working with students with disabilities, as with all students,
assessment is imperative. The instructor will need asmstan;e in setting up the classroom
for assessment, collecting assessment data,. dqcumentmg_ performan;e, and even
entering data into the computer. The communlcatlon.of specific expectations rggardmg
assessment will ensure an accurate, smooth, and enjoyable assessment experience for
e(z:/’ie)r?/osn:';avior Management: Every student has individual strengths and weaknzss;zs
regarding behavior in physical education. It is important that both the teatch(;er etm.n Eh:
paraeducator have the same high expectations for the behavior of every St end|to b
S e cases when behavior tis ; p?r?c:er:‘r;\palet;s::t\ggr t?\rlf:)%?r:gur:atyhg esetudent’s
devel Itidisciplinary team .
schoo?pggy_b}’n tgﬁ cr::es it isp imperative tha; the managemer}t plgn ‘be ?lfnc:rs‘ts:goznd
clarified with all individuals who will interact with the student be ore‘:Fﬁ ?ptiachers a}nd
(vii). Conflict Resolution:Even the most talented andh sdIl - ertain situations
paraeducators occasionally possess differing ideas on how to aré :tf) Shnfision ABoGt
Conflicts arise among the most well-intentioned staff, Songet‘”tfs hil;lararch & R
who is in charge. A complete training program shoulq o fe fonals );re giving thé
as well as the protocol to follow when conflicts arise. If protessionas 08 UL 70 oo
Paraeducators mixed messages about how to assist, it can be confusing
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araeducator and the student, This |
poth 1M FCoful to address an - > o another reason why a requ

an be help Y questions or concerns or to gi e
o 1deas | ¢ OF 10 give kudos.
, Pprovide a clear job description,
. Review goals and objectives for the student in physical i

. education.

» Provide a documentation log for the paraeducator to write dail h i
» Provide rubrics or observation tools. Al
-

provide appropriate modifications to equi —
student learning. quipment, rules, or activities to support

» Provide guidelines for interactions with the student
» Provide guidelines for proximity to the student.
Provide guidelines for social interactions with peer i _—
S 9. P
. the protocol for taking the student to : rovide a description of

: : physical education, supervising durin
physical education, and returning from physical education. P ! ’
» Encourage the paraeducator to assist all students in the class.

» Hold inservice days.
sential Duties and Responsibilities

ger the supervision ofthe Principal, assists a certificated teacher in reinforcing
truction to individual or small groups of students in a physical education classroom or
door environment; assists in the preparation of instructional materials and
lementation of lesson plans; performs routine clerical and supportive tasks for

ructional personnel; set-ups equipment for physical education classes and sports
vities include the following:

d.

ar meeting

Assists a certificated teacher in reinforcing physical educatipn instruction to
individual or small groups of students in a physical education classroom or
outdoor environment; assists in the preparation of instructional materials and
implementation of lesson plans. _ '

b. Leads, monitors and oversees student drlll_s, warm-up gtretches, p}'actnces and
exercises; coordinates teams and activities for physical education classes;
organizes sports activities during lunch and recess. . . o

C. Pegrforms apvariety of clerical duties in support of physical education activities
such as preparing, duplicating and filing instruction.al materials; types and inputs
data into an assi‘gned computer system; maintains stug]ent rec‘ords and files
including student attendance records, grades and rglated information. _

d. Provides support to the teacher by setting up eqt_upnjent for physmal educatl_on
' classes, sports activities; assists in set-up, distributing, collecting and storing
ey i nd sports equipment. _ _ _

e KZZiSs‘fsa'snggz?sori‘naComglwng physical edUC§t|on assignments, exercusej anq
. drills: assures student understanding of ass!gvnments, rules and proce tl_ires,I
assist students by answering questions, providing proper examples, emotiona

i itude and general guidance. _
f ;225;2? ’;fgleg?;\éiig't assignments; Pprepares reports and documentation as
required. i f students on the playground, in
i ntrols behavior of S :
g. g‘t;szr;ris;:g%eur;’;zi Er;dmfr?g environments according ':o &;pproved procedures;
behavior.
ing student performance an_d‘ \
h rAeSpSci)é'ttss i;::osghr:;isn;eggjrg;nn%s behavior through positive reinforcement and other

strategies.
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i. Operates and maintains a variety of classroom, office and physical education

equipment including athletic equipment, printer, a computer and assigned
software as assigned.

Qualification Guide
Knowledge of:
« Basic Physical Education instructional methods and techniques.

« Safe practices in classroom and physical education activities.

« Basic concepts of child growth and development and developmental behavior
characteristics.

« Student behavior management strategies and techniques.

« Correct English grammar, spelling, punctuation and vocabulary.

e Oral and written communication skills.

L

Interpersonal skills using tact, patience and courtesy.
« Operation of standard office, classroom and physical education equipment.
Ability to:
e Assist with instruction and related activities in a classroom or outdoor learning
environment.
e« Reinforce instruction to individual or small groups of students as directed by the
teacher.
. e Assist in the preparation of instructional materials and implementation of lesson
plans.
« Assist with physical education activities as assigned.
e« Understand and follow oral and written directions.
« Establish and maintain cooperative and effective working relationships with
others.
« Communicate effectively both orally and in writing.
« Observe and control student behavior according to approved policies and
procedures.
« Operate standard office, classroom and physical education equipment.
e« Observe health and safety regulations.
e Explain and interpret assignment directions to students.
Education or Experience
Any combination equivalent to: graduation from high school and some experience
working with children in an educational or organized learning environment. Some college
level course work in the area of physical education, child development, and recreation is

preferred.

Physical Demands
The physical demands described here are representative of those that must be met by an

employee to successfully perform the essential functions of this job. Reasonable
accommodations may be made to enable individuals with disabilities to perform the
essential functions.

Dexterity of hands and fingers to operate athletic equipment.

Sitting or standing for extended periods of time.

Bending at the waist, kneeling or crouching to assist students.

Seeing to monitor student activities.

Hearing and speaking to exchange information.

Reaching overhead, above the shoulders and horizontally.

Lifting, carrying, pushing or pulling objects up to 25 pounds.
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Work Environment

charggggg{{;hzzg'-b Education classroom environment. The work environment
SeAGrTInG the esser|'1t‘e| here are representative of those an employee encounters while
to enable indivi i fur’\ctio'r'\s. of this job. Reasonable accommodations may be made
in 1'V|duals with disabilities to perform the essential functions. The noise level in
the work environment is usually moderate.
a. Hazards include: Seasonal heat and cold or adverse weather conditions.

b. i;gﬁularly exposed to fumes, airborne particles, grasses and seasonal exposure to
ens.

Conclusion

_Bl_ll_lding and maintaining a team is not easy. It helps to clarify the roles and
responsibilities of each team member at the beginning of the year .When there is
confusion about who is to do something, it is important for the team to discuss the
answer together. For this process to be effective, however, it requires commitment Dy
each team member to on-going problem solving rather than giving up when things get
tough. This commitment is what helps the team get through difficult times as well. It
works in life outside the school, and in building teams for successful students as well. In
conclusion, it was evident that the role of the paraeducator in general physical education
was unclear.

The teachers did not know what they should expect of the paraeducators or the
students they are asked to integrate within their classrooms. Although students with
disabilities were being integrated in the general education environment, the acceptance
of those students and the struggles with “inclusion” were very much the same as 25
years ago. Teachers remain unprepared to work with students with disabilities and are
even less prepared to work with other adults 'that provide support for students with
disabilities. The districts may have vaguely described the roles of paraeducators, but they
were not disseminated to all the st;ff, and there were no accountability measures in
place to ensure appropriate utilization of the paraeducators nor was there adequate

training in place.
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